Readers may have observed at this point that, while the problem solving model does not claim to serve as a blueprint for philanthropic practice, it contains a good deal of implicit advice for practitioners, provided that the single elements are taken as prescriptions rather than explanations. By including ample illustrations on how social impact has been realised in the different cases, we intended to provide an ostensible framework aimed at orienting and informing the future practice of education philanthropy. The purpose of this was to help practitioners develop a more advanced conception of the particular requirements of their profession, and thus to enhance the capacity for intelligent action. In this last chapter we will, first of all, resume our more instrumental findings and outline the model's implications for philanthropic strategy making. We will subsequently begin putting them into context and discuss their broader societal relevance. The idea is to simultaneously suggest tools for the generation of social impact, as well as put forward a different perspective on how to conceive the results of education philanthropy in the first place.
Synopsis of findings
The previous chapter highlighted important similarities and relevant differences in the case studies. On the one hand, we found that the scope of change that can be expected from philanthropy is limited -at least as far as impact in a demanding sense of the word is concerned. Far from improving large segments of the public system (let alone the whole of it), foundations and their grantees are niche actors in the field of education. The challenge for philanthropic organisations oriented towards generating meaningful social impact is thus to make the most of these limited options. This demand implies the need to identify, carve out and effectively occupy socially relevant niches -an activity we will refer to as 'niching'.
We have further argued that niches can be managed in a peculiar way. All major types of organisational behaviour aimed at generating social change which are introduced in the literature, namely institutional entrepreneurship, the replication of model solutions, and impact as tailor-made problem solving, were present in our cases. While only the last one generates the kind of social impact we were looking for, the other types of action achieve a much wider reach. Hence a combination of the tailor-made problem solving approachif actually successful -with one or both of the other two strategies, might be the option of choice. Success for All can be conceived as a successful instance of the replication and distribution of research-based designs (if not in terms of simplistic sequential models of innovation) as a means of largescale educational change (Peurach and Glazer 2012). However, this option works under favourable environmental conditions only. For instance, the scale Success for All has achieved depends on the provision of federal funds for evidence-based programmes. The step from successful problem solving to institutional entrepreneurship with the intention to diffuse and institutionalise the innovative approach may also make sense (on the connection of both see Tolbert and Zucker 1996) . But it might also become subject to legitimacy concerns that could pose a severe obstacle to more far-reaching change.
Moreover, the detailed analysis of our case studies reveals a number of properties that are common to effective education philanthropy. First, we spelled out the rather vague concept of 'social impact' in terms of philanthropic solutions to social problems. Having explored the meaning of these concepts in more depth, we found that research has not yet come up with anything resembling a generic recipe available for problem solving purposes and, due to the broad empirical variety of problems, most probably never will.
But the diagnosis that successful social problem solving in education cannot be explained based on ready-made, one-size-fits-all schemata does not mean that an explanation cannot be given at all. Rather, we have shown that the requirement of problem orientation has high explanatory value when it comes to the genesis of effective programmes. On the one hand, problem orientation was defined as the emotionally charged motivation and persistent determination to tackle -and, more importantly, solve -severe social problems, along with the pragmatism necessary to reduce complexity and make problems manageable. Moreover, we have put forward the proposition that in a problem solving perspective the nature of the problem definition determines the appropriate method of intervention.
However, problem orientation as such provides insufficient guidance when it comes to the development, implementation and operation of programmes. This is where the requirement of problem adequacy comes into play. Initially, adequacy was described in terms of adaptive transformation. We found that every problem can be characterised by a number of formal properties -persistence, complexity and scale have been discussed in more depth -that require interventions to achieve 'fit' enabling the problem to be solved: Lasting problems can only be solved by means of long-term
